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ABSTRACT 

To learn more about graduate prt^ram selectivity, 
admission test requirements, and the role that the Graduate Record 
Examinations (GRE) play in the admission process, a two-phase s*-.udy 
was conducted. First, the GRE General Test and Subject Test 
requirements of a broad range (over 12,000) of graduate programs were 
summarized by examining data in the "Graduate Programs and Admissions 
Manual** to indicate how many and what kimas of prograas do or do not 
require GRE scores. Then a mail survey of 516 graduate departments 
was carried out; the survey yielded 333 replies to a questionnaire 
about administrator's perceptions of the importance of GRE scores in 
the admissions process and the ways in which scores were used. 
Faculty members responding to the questionnaire included professors 
(56%) , associate professors (29%) , and assistant professors or below 
(15%). The following conclusions were reached: (1) about 54% of all 
graduate programs require GRE scores; (2) ORE score requirements have 
not changed appreciably over the last decade; (3) there is little 
relationship between program selectivity and use of scores; (4) 
the primary use of GRE scores appears to be to compensate for 
otherwise weax applicant credentials; (5) the primary reason given 
for non-use of GRE scores is the belief that other information is 
adequate for decisions; and (6) departments assign the most 
importance to grades, followed by letters of recommendation, and then 
by GRE scores. Nine tables and 1 graph present study data. The 
survey, the departmental questionnaire, and a sample of responses are 
appended. (Authcr/SLD) 



•«<»**»««**«***«*«•«***•«*«««*«««««««»*««*««*****************•********* 

• Reproductions supplied by EDRS are the best that can be made 

* from the original document. 



"PERMISSION TO REPRODUCE THIS 
MATERIAL HAS BEEN GRANTED BY 




CC TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER iERlO^ 




' rx, ,-■ • ■ v.•s... 



THE ROLE OF GRE GENERAL 
AND SUBJECT TEST SCORES IN 
GRADUATE PROGRAM ADMISSION 



Philip K. Oilman 
and 

Rodney T. Hartnett 



C;RL Btjard Research Report GREB No. S1-8R 
FTS Research Report 84-14 

Mav I'^M 



1 hi*, report presents the findings of a 
research project funded by and tarried 
out under the au<^pices of the Graduate 
Record Examinations Board. 



L^ 



BEST COPY AVAILABLE 



Tlit^ Kule of t^Ri: ileni^ral and Stjbjoi't Tv^l Scores 

in 

(graduate Prof^ram Adini.ssiuti 



Phil ip K . 03 tmim 
Rodni-v T. HartiH^tt, 



Copyri-.ht 0 by Kdurational 'IVst :n>; Sorvlcu. All rU-hts reserved- 



ERiC 



Abstract 



To learn iwre about graduate prograa selectivity, adfflisslon 
test requirements, and the role the Graduate Record Examinations 
play in the ad?<l58lon process, a two-phase study vas carried out. 
First, the GRE* General Test and/orv^bject te'ist, requirements of a 
broad range of graduate programs were suminarized by examining data 
In two issues of the Graduate Programs and Admissions Manual . 
Analyses of these data indicated how many and what kinds of 
graduate programs do and do not require or recommend GRE test 
scores. Second, a mail survey of graduate programs was carried out 
in order to determine their perceptions of the role test scores 
play In the admission process and to obtain specific information 
about how they use test score information. The same questionnaire 
(with appropriate branching instructions) was used to learn why 
certain programs do not require or recommend GRE scores. The 
following conclusions were reached: 

1. While variations exist across disciplines, approximately 

64 percent of all graduate programs require or reromroend 
submission of GRE scores. 

2. GRE test score requirements have not changed appreciably 

over the last decade. 

3. Tliere is little relationship between program selectivity 

and use of GRE scores. 

4. Hie primary use of GRE scores appears to he to compensate 

for otherwise weak applicant rredentials, 

5. The primary reason given for not_ using GRE scores is that 

the departments feel that other data provide an 
adequate basis for admission decisions. 

6. Graduate departments assign the most importance to 

undergraduate grades in making admission derisions, 
followed by letters of recommendation and by GRE 
scores, with other criteria rated progressively less 
important . 



Introduction 



It is well known that practically all young people aspiring to 
college take at least one of the two major college admission tests, 
a phenomenon explained by the fact that most four-year institutions 
require prospective students to submit test score information with 
their applications (Hartnett & Feldmesser, 1980)* In addition, much 
has been written about how these tests are used in naking admission 
de|-isions at institutions characterized by competitive admissions 
(Moll, 1979) as well as at the less selective ones (Rever, 1978)» 
And, to add to our empirical base, the American Association of 
Collegiate Registrars and Admissions Officers and the College Board 
in 1980 conducted a national survey of admission test requirements 
and uses. 

At the graduate level, however, less information has been 
available about either admission test requirements or use. (In this 
report we ise the term 'graduate' to refer to the traditional 
academic disciplines and not to other postbaccalaureate and 
professional programs such as law, medicine, and business.) 
Information regarding graduate program test requirements has been 
collected, but the data usually have been reported in formats and 
sources (for example, graduate program guides and directories) that 
do not improve our understanding of graduate admission test 
requirements on a national level. Similarly, some research has 
been done on the question of test use at the graduate level, but it 
has generall*^^^ dealt with single disciplines at single institutions 
(for example, Goldberg, 1977)# Updating and e?5tending our 
understanding of GRE score requirements and uses is important if 
the CiRK fioard is to plan to meet the needs of A^Jierica's graduate 
institutions in the 1980s. 

The present study was undertaken to better our underJ>tanding 
of how the GKE program is achieving its intended purposes^ Toward 
this end, we sought to answer three general questions about the 
role of URE test scores in the graduate school admission process: 
(1) How many and what types of graduate programs require or 
recormnend that their applicants for admission submit scores on o»te 
or more of the Graduate Record Examinations? (2) For programs that 
do require or recommend the test scores, how, and for what 
purposes, are they used, and how important do their users judge 
them to be in the admission process? and (3) For programs that do 
not require or recommend the test scores, what reasons do they ;;ive 
for their policy? 
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Perceived Importance of GRE Test Scores 

In some Inscitutlons, GRE requirements are established in the 
office of the dean of the graduate school. It may be that, in some 
such institutions, the appropriate people at the department or 
program level would prefer not to require the scores for all 
applicants, but are obliged to do so by overall graduate school 
policy. Thus it cannot be assumed that requiring GRE scores is a 
necessary indication that the program regards them as important or 
useful. *^ 

Previous research has been conducted on the question of the 
importance admission tests have in admission decisions, at both the 
undergraduate and graduate levels. At the undergraduate level, a 
study conducted by the American Association of Collegiate 
Registrars and Admissions Officers and the College Board (1980) 
found that aptitude test scores (SAT, ACT, and the like) were rated 
as being the single most important factor in admission decisions by 
only 2 percent of the 449 colleges in their study, but were rated 
as being either the single most important factor or a very 
Important factor by nearly two-thirds of the four-year institutions 
responding to their survey. Achievement test scores, on the other 
hand, were given very important ratings by only 5 percent of the 
respondents. At the graduate level. Burns (1970) found that only 
II ^^nlT^ graduate deans responding to his survey reported 

that GRE General Test scores were "highly Important" in admission 
decisions at their Institutions. In contrast, the college 
transcript was rated as being highly important by more than 
three-fourths of the deans. 

Informati on about How Admission Test Scores Are Used 

The admission decision is often an extremely complicated 
process, and it was recognized that it would not be possible to 
capture the intricate subtleties by means of a brief questionnaire. 
Some programs, but surely only a very few, do use admission test 
scores in uniform ways for all applicants, as in using regression 
formulas to calculate some index of expected academic attainment, 
for such programs, explaining how they use admission test scores 
was not expected to be overly difficult. For the majority of 
programs, however, the role that each of the various selection 
factors plays in reaching an admission decision is probably not 
nearly so straightforward. For one thing, the test score 
information may be used in different ways for different applicants 

If!!^* different groups of applicants. Test scores may be 
judged differently for international applicants than for U. S. 
citizens or for students seeking fellowship or other financial aid 
assistance than for those who are not. Still, in spite of the 
obvious difficulty of doing so, it was deemed important and useful 
to attempt to gain some reasonably systematic reading of the ways 
that test score information is used in the selection of graduate 
students. * 
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Prograas That Dp Not Require or fecoaaDend GRE Scores 

In addition to prograo^ that require or recommend URB scores, 
we also surveyed a sample of programs that do not require or 
recoimaend the scores* We were able, thereby, to explore certain 
program characteristics that might differentiate those that do and 
those that do not require or recomo^nd the scores and to elicit 
some of the possible reasons departments give for not using them. 

Data to answer questions about GRE score requirements were 
available from the Graduate Programs and Admissions Manual (now 
known as the Directory of Graduate Programs Data relevant to the 
questions about GRE score use were gathered by means of a 
questionnaire mailed to the chairpersons oi programs in eight 
academic disciplines* Finally, information regarding program 
quality ratings was obtained from the American Council on Education 
(Roose & Andersen, 1970), and from Jones, Lindzey, and Coggeshall 
(1982). 



Procedure, Test Score Requirements 

The Graduate Programs and Admissions Manual includes 
descriptive Information about various aspects of the degree 
programs at most graduate-degree^grantlng institutions In the 
country. The specific number of degree programs and institutions 
included varies from one issue of the Manual to another, depending 
on the rate of response received from Instttutions to the forms 
used to collect the information. The 1981'-1983 issue of the 
>fanual , the data source used in this part of the study, contains 
information about graduate programs in 84 major fields collected 
from 741 institutions. These institutions and programs represent 
more than 95 percent of all graduate students enrolled in member 
institutions of the Council of Graduate Schools* The following 
information is included in the Manual : highest degree offered, 
graduate degrees awarded during a recent three-year period, number 
of faculty members and students, departmental prerequisites (that 
is, whether preadmission variables such as GK£ test scores and 
references are required or reconmiended), and availability of 
financial aid. 

Answers to questions about changes in graduate program test 
score requirements were found by comparing information in the 
1981--1983 edition with information published in the 1972 Manual for 
the san^ sample of programs. 

A determination of whether test score requirements varied 
according to discipline and certain other program characteristics 
(for exarjpie, highest degree awarded, prestige) was made by sorting 
programs into categories on these characteristics (for example, 
offering master's only vs. offering doctorate) and comparing the 
test score requirement information across categories. 
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iUsat. of the inforoation necensary for these analyses was 
available on the Graduate Programa and Admissions Manual data 
tapes. One set of Infonaation that was added was reputational 
ratings data (Koose & Andersen, 1970), which were obtained from the 
Aoieriran Counefl on Education. Though these ratings were made 
about 14 years ago, peer reputationcl ratings have been found to be 
extremely stable over tliae (Hartnett, Clark, & Baird, 1978). The 
ACK data were available only for doctoral programs that granted a 
number of doctorates exceeding a specified alnloma, and therefore 
only a subset of the programs with entries in the Manual were 
included in this analysis. This part of the analysis was completed 
before the Jones et al. (^982) ratings becatne available. 

Our interest was in program practices with regard to GRE 
scores. The forms used to collect data for the 19451-1983 Manual 
asked about program requirements with respect to both the GRH 
t^neral Test and Subject Tests, requesting respondents to indicate 
whether each test was required, reconanended, required or 
recommended for certain programs, or neither required nor 
reconsnended. Tliey were not asked which Subject Test was used, but 
only whether a Subject Test was used. Instructions for the data 
coUertlon forms for the 1972 Manuajl were slightly different, 
asking respondents to indicate which one of three practices was 
followed by their program, that is, whether the tests were 
required, recommended, or neither required nor recommended- Thus, 
the 1972 form did not allow for respondents to indicate that one or 
both tt'sts might be required or recommended only for certain 
programs. 



Resultfj, Test St ore JU?qni rement s 

Current t'raet i ecu 

liata from the 1981-19H3 Manual relevant to current program 
prartlcL'8 with regard to GRE scores are snmmarJaed in Tables 1 
through 4. As indicated in Table 1, n-jre than half of the more 
than 7, DUO programs that offer the master's as the highest degree 
either require or recommend applicants to submit GRE General Test 
scores, and more than three-fourths of the nearly 3,500 programs 
offering a doctoral degree have a similar practice. A smaller 
percentage of programs, at both the master's and doctoral levels, 
require or recommend a GRE Subject Test score. Just over 20 
percent of the programs offering a master's as their highest degree 
either require or recommend a inibject Test score, and 44 percent of 
those offering a doctoral degree require or recommend a Subject 
Test score. As shown in this and subsequent tables, a substantial 
percentage of respondents left this item blank (see last column of 
Table 1). It is probably safe to assume that the great majority of 
respondents leaving the item blank represent programs that do not 
re-juire or recommend the GRK test score in question; nonresponse 
data will be interpreted accordingly in these tables. 



Whether graduate programs requires or rtiirosimcnd applicants to 
submit scores on one or more of the GkE. tests varies a great deal 
across academic areas and even varies substantially across specif Jc 
disciplines within areas^ as Indicated by the data reported in 
Tables 2 and 3* Across major areas, the percentage of programs 
that require or recoimnend GKE General Test scores ranges from 
nearly 82 percent in the biological sciences to 52 percent in the 
fine and applied arts. Within these area ^^rouplngs^ however » the 
variation in test requirement practices is even more dramatic. The 
range in percentage of programs requiring or reconsoendinj; GRE 
General Test scores exceeds 3U percentage points in A of the U 
area groupings: the biological sciences (a 35 percentage point 
range between zoology and environmental studies), the health 
sciences (a 38 percentage point range between basic medical science 
and gerontology), the humanities (a 44 percentage point range 
between philosophy and huroanlties and liberal studies)^ and the 
social sciences (a 63 percentage point range between economics and 
business and management )• The latter range is probably due to the 
wide use of the Graduate Management Admission Test in business and 
management programs • 

The percentage of programs that require applicants to submit 
Subject Test scores ranges from almost bU percent In the phy*Mcal 
sciences to less than 13 percent in home economics (see Table 3)^ 
As was the case with the IJeneral Test, the range across disci pi i,.os 
within the area groupings is considerable. Of the 11 area 
groupings, the range in percentage points of programs requiring or 
recommending a Subject Test score exceeds 30 points in b: the 
biological sciences (a 57 percentage point range between ;^oology 
and environmental studies), the health ijciences (a 39 percentage 
point range between basic medical snencc and gerontology), the 
humanities (a 52 percentage point range between romance langua^',t*s 
and religion), the physirai sciences (a 47 percentage point range 
between biochemistry and general science and t<^chnology ) , and the 
social sciences (a 46 percentage point range between economics find 
social work). As indicated in Table 3, fields leant likely to 
require or recommend a Subject Test score arc ones tor which no 
clearly appropriate Siibject Test is available (for example, 
gerontology, tine arts, and social work), 

GRK score requirement practices do not seem to be related 
strongly to reputational ratings of program quali ty» Data 
pertaining to this qnestion are presented in Table 4, Reputational 
ratings were available only for doctoral programs and were taken 
Irc'i the 1969 Amt^rican Council on Kdncatlon study of doctoral 
program quality (Roose & Andersen, 1970). Across all doctoral 
programs included in ttie Manual (more than 5, QUO of them), there 
was a very slight tendency for programs with higher reputational 
ratings ^ ^ require or recommend GHK (n,>neral Test scores (s/^e first 
column Ox Table *4). Of those pruKrams with "distinguished" 
ratings, B8 percent required or recommended GRU <H?ner3l Test 
scores, whereas 73 percent of the projjrams with ^'marginal'* quality 
ratings required or recommtMid<*H the smres. Wlicn the relationship 



between test r«quiren»nts and reputation Lb examined separately by 
dlBcipline, however, the association weakens. In each of the five 
fields fo* which quality ratings data were available (biological 
sciences, humanities, physical sciences, engineering, and social 
sciences), a higher percentage of programs with "distinguished" 
ratings required or reconaaended «IE General Test scores than did 
programs with "marginal" rating?. However, between these two rating 
extremes, that is, for programs rated "s'.rong," "good,** or 
"adequate," there was no consistent monotonlc relationship. Thus, 
beyond the observation that the very best doctoral programs 
(insofar a.; the ACE ratings are a valid measure of quality) tend to 
require GRK scores more often than the least respected ones, not 
much ran be said about program quality and test requirements. 

Changes in Practices 

Overall, graduate program practices with respect to GRE test 
requirements have not changed much over the past decade. Data 
relevant to change are presented in Table 5, Among all the 
graduate programs analyzed, regardless of degree offering or 
discipline, the percent requiring or recommending applicants to 
submit GRE General Test scores was virtually the same in 1981 (64 
perc'nt) asr in 1972 (63 percent) and the percent requiring or 
recomnendlng fi Subject Test score was down by 8 percent. Among 
programs for which the master's is the highest degree awarded, 
there was. a drop of 6 percentage points In the number of programs 
that required or recommended GKE General Test scores in 1981 
compared to 1V72, and a drop of nearly 10 percentage points in 
programs that required or recommended a Subject Test score. Among 
programs that c-ffer the doctorate, however, there was an 8 
percentage point increase in the number of programs that required 
or reromiaended QHE General Test scores in 1981, nnd a drop of only 
3 percentage points in programs that required or recommended a 
Subject Test score. 

Just as there was subiUantlal variation .n 1981 practices 
across the various disciplines and major field areas, there was 
also considerable variation in the amount of change over the U) 
year period. For the General Test, for example, the changes 
between 1972 and 1981 ranged from a 14 percentage point increase In 
agriculture to a 9 percentage point decrease in the social 
sciences. (The social sciences include business and management, an 
area which, as noted earlier, uses the Graduate Management 
Admission Test). Of the nine discipline groups that existed n 
both 1972 and 1981, the percentage of programs requiring or 
recommending General Test scores increased in six and decreased in 
three. However, the total change was essentially nil because the 
social sciences and education have the largest number of programs. 

For the Subject Tests, on the ocl«t?r hand, there was a decrease 
in the percentage, of programs requiring or recommending the test 
scores in six areas and an Increase in three areas. Again, the 
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largest single decrease occurred in the Horlal jscJeur^ts^ wIuto a 
drop of 16 percentage pointH acmirred for programs that required or 
recormiNended a Subject Test score in 1981, 

A coroparlson of the 1972 and 1981 ttencral Test scort^ 
requirements was made for each of the 64 speriHr dlsripUties tor 
which bath 1972 and 1981 requirement data were xivail^ible. A number 
of disciplines. Including architecture and pliinning, **ler£rir.iil 
engineering, music, mid several otherii^ had the same percenla|;t» oi 
prograjBS requiring; or recommending Gent^ral Tkf&it scon^i^ in 19H| as 
In 1972. In spite of the finding reported In Table *> that thea» 
was an overall slight decrease in the percentage ot programs 
requiring or recommending tJRB General Test scores between 1972 and 
19Blt the number of disciplines that had a higher percentage of 
programs requiring or recommending General Tes^t score?? in 19H1 was 
much greater than the number of disciplines that had a lower 
percentage in 1981» Horticulture, agronony, microbiology and 
bacteriology, pharmacy, and encoiuology witnessed the rooBt dramatic 
Increase in General Test score requirements, in each ca^e 
representing an appronimately 20 perc^^niage point increase during 
the 10-yeai period* The isJingle greatest decrease was tound for 
business and management, in which only 20 percent of the programs 
required or recommended General Test scores in 198} conip«'ired to 46 
percent In 1972* This decrease can probably be explained largely 
by the emergence of the Graduate Manaf^ement Admission Test durla^ 
this same period. Other dlHcipllneH that experienced decreases 
were largely Jo the areas ol the fine arts, social sciences, and 
education, conllrming the data al*^cady rerurted in Table i. 



i^ucedure , SRfc Score Use Survey 

Information about how tSRE scores are used was obtained by 
means of a mail survey of a sample of graduate department s • Hie 
survey sought Information about several aspects of the admissltMi 
process, including the perceived importance of t.^st score 
Information, how test sc4>re information is used in making:; lodgments 
about applicants, and departmental or program select J vity. As in 
any survey, we are dealing; with self ^reports and not observed 
actions, and interpretations of the data must he made with that in 
mind* 

Disci plines 

Thi! survey was limited to a selection of disciplines in each 
of the four broad areas of the natural sciences, social sciences, 
humanities, and education aF follows: in the natttral sciences, 
chemistry, mathematics, and computer science; in the social 
sciences? , psychology and economics; in the humanities, English and 
music; and several subspecialties cf education. TJiese disciplines 
are among the most "popular," in that collectively they represent 
disciplines chosen as ^he intended graduate major by the bulk of 
the GRE test--takinp population (Altman A Holland, 1977; Wild. 
1979). 
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Nj iturc ot the Survey 



Hie quest lonnairt? wan dt^nignt^d for completion by ttitr» pro>!rvm 
chairpt^rson or an individiml within the pn^>;ram who was knowUni^^^- 
able Hboat the graduate student admission proc^K.s. It was intended 
to be coiupleted with refi^rence to th« admjs#5ion policlcH and 
practices of eithier the di?partnn?nt as a whole (tor example!, 
psychology, chemistry) or thoj?e of ^ Huhnpeciaity (program) within 
the department (for exanaple, clinical psychology, jihysical 
chemistry) c 

Saniple 

It seeroed desirable fur the sample to contain both master's 
and doctoral programs, to contain both small and l^rge departments , 
and to Include departments that required GRE scores as well as 
those that merely recotmnended them ^ind those chat neither required 
nor recommended them* 

Within each of the eij^ht disciplines, a sample was drawn such 

that : 

U Approximately half were large departments and half were 
small departments* Si/.e was defined by ranking the departments 
within disciplines in order of the number of candidates receiving 
their highest degree within the lant three years and dlviuia>j at 
the inedian. An output of degree?? above the median defined a 
department as large; an output of degrees below the median detincd 
a department a«? ^small# 

2* Approximately half offered the master'is as their highest 
dfgree and half offered the doctorate* 

3. Approximately one-third required CiKK tit^neral IVst scores, 
one-third either reconwiended them or required or recommended them 
for Home candidates, and one-third neither required nor recommended 
»The test scores # 

The sampling criteria were available in the 1981-1983 (Graduate 
Programs and Admissions Manual * The tar^,et total Kamplc .si^e was 
84 departments in each discipline, with 7 in each cell of the plan 
defined by the 12 possible combinations of sixe, highest degree, 
and UKE requirement* Obviously these targets could not be met 
exactly, but random samples were drawn, subject co the above 
restrictions, that fairly well approximated theni* Tlu* rt^suiting 
sample is shown in Table 6* 

Addresses were obtained from the Manual and quest itmnai res 
dealing with admission practices were sent to each of 61 h 
departments^. Departments not responding within three weeks were 
sent a follow-up letter asking theni if they had already returned 
the questionnaire, if they had not and wanted another so they could 
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respond, or whether they did not wish to partlvipate. The final 
yield of returned and usable questionnaires waa 333, or slightly 
over half, which is Jn the expectable range for surveys of this 
type. A complete accounting of the questionnaire mailing xs shown 
in Table 7, including returned usable questionnaires, responses to 
the follow-nip that did not result in returned questionnaires, and 
non responses. 

Qiiestionnalre 

Tlie questionnaire is reproduced in Appendix A» It wa5 
designed to elicit some descriptive information about the 
respondents and their departments, to inquire into admission 
policies, to ask for ratings of the relative importance of various 
admission criteria, to elicit reasons for not requiring GRE scores 
where that was the policy, and to gather Information on various 
other issues of interest • 



Survey Results 

Respondents 

Faculty members respo.iding to the questionnaire were at the 
rank of professor (56 perc*!nt), associate professor (29 percent), 
or assistant professor or below (15 percent 

Departments 

Although departments were sampled using Graduate Programs and 
Admissions Manual data to try to achieve approximately equal 
representation of master's and doctoral programs, a questionnaire 
Item asked for this information so that respondents' departments 
could be characterised with the most current inform^it ion* The 
master's degree was the highest degree offered in 41 percent of 
responding departments, while 57 percent offered the doctorate* 

The questionnaire also contained items dealing with 
departmental policy regarding the GRE tests, again to verify and 
make most current the information on test policy. Of the total 
sample of 333 respondents, 45 percent reported that they required 
GRE General Test scores, 14 percent recommended them, 14 percent 
required or recommended them for certain degree applicants, and 24 
percent neither required nor recommended them. Thus, the 
responding sample contains rather more GRE-requiring departments 
than was Intended In the plan. 

Although use of GRE Subject Test scores was not part of the 
sampling plan, this information was obtained on the questionnaire. 
A GRE Subject Test score was reported to be required by 17 percent 
of the departments, to be recouMsended by 16 percent, required or 
recommended for some degree applicants by 11 percent, and neither 
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requlred nor recommended by 53 percent of the departments. It is 
Interesting to note that Subject Test scores were almost never 
required unless General Test scores were also required. 

Regarding the size of responding departments, analysis of the 
Manual data indicated that almost exactly half the departments were 
above the laedlan of their discipline in number of degrees granted 
Jn the last three years, and half wer-a below the median. 

Admission I^)licy 

Respondents were asked in Question 4 to describe their 
admission policy for degree candidates by placing it In the one o^ 
five categories they thought best described it. The percentages of 
respondents endorsing each category were: 

bZ Kssentlally "open door" 

3bZ Somewhat competUJve (usual standards for undergraduate 
grades and test scores waived in some cases) 

W Moderately competitive; strong credentials required 

9Z Very competitive; some strong candidates rejected 

n Kxtremely competitive; only exceptional candidates 
accepted 



(The percentages do not add to lUU because of nonresponse and 
rounding error. ) 



Admission Criteria 

Question 5 listed a number of possible criteria that could be 
used by committees in their deliberations. Respondents were asked 
to rate each of these criteria on a scale from 1 ("not used") 
through 5 ("extremely important"), -^e mean Importance ratings for 
each of the c-terla were computed, . id these are listed in Table 8 
tor the subgroup of iSi that reported that they required GRE 
General Test scores and the subgroup of 80 that teported neither 
requiring nor recommending them. The criteria are listed in order 
of rated importance for the group requiring the test scores. Note 
that with the exception of the rated importance of the test scores 
themselves, the two groups' relative ratings are quite similar. 
Undergraduate grades and recomiacndations were rated most important 
with GKE verbal and quantitative scores falling near tlie middle of' 
the list. GRE analytical scores, GRE Subject Test scores, and 
other test scores (including TfJEFL and the Miller Analogies Test) 
came l owest on the list. 
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It seemed obvious a priori that respondents who required CiKE 
tiencral Test scores v^uld rate them as being more important than 
would those neither requiring nor recommending the scores^ Beyond 
that, however, it also seemed possible that the rank nruer of 
importance of the other various criteria could also difier between 
such groups. If requiring or not requiring GRE General Test scores 
indicates a basic difference in admissions philosophy, then 
departments that use and do not use the test scores might have had 
very different rankings of other criteria as well# That they did 
not can be graphically seen in Figure 1, where the means fro© Table 
8 are plotted. The mean importance ratings for those requiring the 
scores and for those neither requiring nor recommending them are 
shown plotted for each of the 21 items in Figure 1, with the 
ratings made by departments requiring the scores on the ordinate 
and those by departments neither requi ing nor recommending the 
scores on the abscissa* The letters V, Q, and A represent the 
plots of the pairs of ratings of the GRE General Test verbal, 
quantitative, and analytical scores; the plotted pairs of ratings 
of the remaining 18 items are indicated by asterisks « The figure 
makes clear that, with the exception of the GR£ General Test 
scores, the extent of agreement on the relative importance of the 
18 remaining admissions criteria was extremely high. In f -^ct , the 
correlation between the mean importance ratings for the two 
subgroups across the i8 criteria was •93» 

It appears, therefore, that departments requiring GRE General 
Test scores and those neither requiring nor recommending them do 
not differ in their perceptions of the lmportar*ce of a wide variety 
of other admission criteria. With the exception of their view of 
the GRE, they do not seem to be different populations* 

Sjpec 1 a I PqP^ Ij^ t i ons 

(^estion 6 dealt with pof hie differences in weighting of 
various admission criteria for several groups of applicants. 
Changes in weighting for foreign applicants were reported by 3^ 
percent (usually involving heavy weighting of the Test of English 
as a Foreign Language {TOEFL]), for ethnic minority applicants by 
12 percent, for older applicants by 3 percent, for women applicants 
by 2 percent, and for handicapped applicants by 2 percent. In 
response to Question 9, 8 percent of the respondents reported that 
they had a formal policy regarding admission decisions for 
handicapped students, with m^ny of these being explained as 
policies of nondiscrimination. That is, the 8 percent includes 
respondents asserting that they have no different policy for the 
handicapped* Finally, in Question II, 6 percent of the respondents 
stated that they would treat GKE scores differently if the test had 
been administered under special conditions because of a» 
applicant's handicap. 
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Use of GRE Scores In Admission 

Question 12 dealt with policies on the use of GRE scores in 
the admission process. Seven alternative policies were presented, 
along wTlth an opportunity for written conunents* Table 9 displays 
the percentage endorsements of each of the alternatives for the 151 
departments requiring GRE General Test scores and the 82 
departme ts either recommending the scores or requiring or 
recomiaendlng them for some applicants* Nole that respondents were 
asked to select the one statement that best described their way of 
using the GRE scores. l*ie statements are arranged in Table 9 in 
descending order, based on the percentage of endorsement by the 
group requiring the scores* 

The most frequent use of GRB scores appears to be as a 
compensation for otherwise less than satisfactory credentials* 
Departments apparently use test scores to avoid ''false negative" 
errors, that Is, to avoid mistakenly rejecting applicants who might 
be qualified but who have so far not accumulated a strong 
supporting record of accomplishment* This was particularly true of 
recommending departments* The scores are also frequently used as 
minimum cutoff s» It should te noted here that the GRE Board's 
Guidelines for the Use of QiE Scores in effect at the time of the 
survey indicated that cautious use of cutoff scores was acceptable. 
The current Gdide lines advise against such use* Statistical 
prediction formulas are apparently rarely used, as are 
approximations to them based on point assignment schemes* 

The added conmients in response to (^estlon 12 are reproduced 
in Appendix B, sorted by respondents* GRE General Test score 
requireu^nts (based on Question 7), and within that by response to 
the alternatives provided in Question 12, These coimnents were 
primarily clarifications or qualifications of the respondents' 
choice of answer for Question 12. For example, a department's 
^fixed" cutoff scores can be waived in some cases. Or, when using 
scores to categorize applicants, those requesting financial aid may 
be categorized differently from those not requesting aid. Or, 
scores may be especially used as compensating factors in the case 
of international applicants* For the most part, the comments were 
generally consistent with the information contained in the response 
alternatives provided* 

Use of GRE Test Scores tor Other Purposes 

Seyond their use in admission, a number of departments 
reported nonadmission uses to which the scores were put* Among 
those departments requiring GRE General Test scores, they were 
reported to be used for academic advising by 25 percent, for 
awarding assistantshlps and fellowships by 50 percent, for 
placen^nt of student*^ in review courses by 7 percent, and as a 
requirement for graduation by 1 percent* Among departments 
recotmoendlng or requiring or recomrcnding the test scores for some 
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applicants » 12 percent used the© for academic advising, 46 percent 
used thero for awarding assistanCships and fellowships » 5 percent 
us^d them for placement of students in review coursi^s, and none 
used them for a graduation requirement* 

Affiong those departoaents requiring GRE Subject Test scores, 33 
percent reported using them for academic advising » 37 percent for 
awarding assistantships and fellowships, 16 percent for placement 
in review courses* and 9 percent as departmental comprehensive 
examinations or other requirements for graduation. For departments 
recommending or requiring or recommending &jbject Test scores for 
some applicants 9 14 percent used them for academic advising, 
percent for awarding assistantships and fellowships, 11 percent for 
placement of students in review courses, and 1 percent as a 
requirement for graduation. 

Use of the CRE Guidelines 

The guidelines for score use established by the GRK Board were 
not reported to be adhered to by a particularly large percentage of 
respondents' departments. In response to Question 14, the 
guidelines were reported to be followed in their admission 
practices by only 10 percent of the departments. Another 3 7 
percent stated that they were familiar with the guidelines but did 
not incorporate them in their admission policy. The remainder 
either stated that they did not use the guidelines or did not 
respond to the question. 

Test Score Requirement and Pepartment Quality 

In what ways are departments that require GRE scores different 
from those that do not? With the exception of their views of the 
scores themselves, they do not differ in their rankings of a number 
of potential admission criteria. Is requirement of the GRE scores 
related to some aspect of department quality? Our earlier analysis 
based on the Graduate Programs and Admissions Manual flies suggests 
not, but we can examine the questionnaire data as well. 

Self-ratings of selectivity * We do not have available any 
direct awerasure of selectivity. We did, however, ask departments to 
rate themselves on selectivity (Question 4) on a 1 to 5 scale 
running from "essentially *open door*" through "extremely 
competitive; only exceptional candidates accepted There was no 
correlation betv^en score use policy (required, recoomiended , 
required or recoamt^nded for certain candidates, and neither 
required nor recommended) and self --ratings of selectivity. 
Self ''^ratings averaged soo^where between somewhat . and 
**moderatelyr competitive for each group of departments. 

Quality ratings . Department quality ratings were available 
from the report by Jones et al. (1982) for 112 of the 189 doctoral 
programs in our sample. The Jones et al» report diH noi' include 



ERLC 



1 



-14- 



educatlon departments, of which we had 28 In our sample. We found 
no correlation betueen departmental quality ratings ,nd policy 
regarding GRE score requirements. These findings a^re consistent 
with those reported earlier in this report using Manual data and 
the Roose and Andersen (1970) quality ratings. 

Reasons for Wot Requiring or Recoaaending GRE Test Scores 

For the 24 percent <N«80) of the responding departments 
reporting that they neither require nor recommend GRE General Test 
scores, a section of the questionnaire permitted tt^a to indicate 
the Importance of each of a series of possible reasons for their 
policy (Question 16). Of the eight listed possible reasons, the 
one that stood out as being of highest judged importance was: 
"ORE test scores are not necessary; the other Information we obtain 
Is sufficient to make accurate decisions." This item was judged a 
"very Important- reason for not using the GRE by 57 percent of 
these respondents; the next reason most frequently endorsed as 
^very important" tms so endorsed by only 18 percent of respondents: 
"GRE scores do not predict performance in our program. 

A free response opportunity was provided as Question 16i. 
Although 25 respondents wrote something for this item, only a few 
of the responses were informative (the complete list is presented 
as Appendix C), Pour respondents complained about delays in 
receiving scores or limited numbers of scheduled test dates. One 
noted that their applicants were older and they thus questioned the 
validity of GRE scores for their applicant group. Other remarks 
were either amplifications of responses made to the other itenMi in 
this group or comments about the particular department. 



Discussion 

The analyses of the Graduate Programs and Admissions Manua l 
data showed that the GRE General and &ibject Test scores are used 
rather widely, but that there is still a sizable fraction of the 
population of departments that does not require them. Over the 
last 10 years, the rate of use of GRE scores has increased for some 
disciplines and decreased for others. Across all departments, the 
overall rate has remained steady at just over 64 percent. 

■niere is often a great deal of variability in test score 
requirements within a single institution. In a 1970 survey of the 
graduate deans of all meisber institutions of the Council of 
Graduate Schools, Lannholm (1971) found that only 58 institutions 
(or approximately 20 percent of the 288 institutions that responded 
to the questionnaire) had a graduate-school -wide policy requiring 
(31E General Test scores of all applicants. Only 30 institutions in 
the same study reported a graduate-school-wide policy requiring 
scores on both the GRE General Test and a CSE Subject Test of all 
applicants. 



It 

ERIC 



In our survey t test score infonwitlon mbb ranked belov 
undergradtiate performance and reconm^ndations in terms of its 
importance in the admission process, niese results are generally 
consistent with those reported by Lannholm (1968) and Ifcitns (1970>» 
vho found that undergraduate scholastic performance was considered 
the key criterion for admission. 

The departments in the sample responding to our survey rated 
theiMelves as ti^lnly between "somewhat" and ''moderately** 
competitive (80 percent fell in that range)« This would suggest 
that most departments are not interested so much in extensive 
''weeding out" of applicantSt as in making certain that qualified 
applicants do not get eliminated unnecessarily. This 
interpretat.^on is supported by the fact that the most cosmion 
admission use for GRB General Test scores iras as a compensation for 
otherwise i^ak credentials* In other words t the scores apparently 
help avoid ** false negative" errors for many departments* By far 
the im>st common nonadmission use of GR£ scores was in the process 
of awarding financial aid« In some departments ^ the scores were 
not used at all in admission, Imt were used for aid decisions » in 
which the departments apparently feel obliged to be more selective* 
There are indeed many more places in graduate departments than 
there are fellowships and assistant ships* and even a relatively 
unselective department imist be selective when awarding financial 
support. 

Why are GRE scores not used by nmny departments? Various 
reasons were given by respondents > but the reason ^st often 
endorsed » by a wide margin » was simply the opinion that the 
department was already doing an adequate job of selecting students 
and that the scores would not add significantly to the admission 
process in their departii«nts« Departments not requiring the scores 
were not of lesser quality, as might have been expected. Nor did 
i:hey differ greatly from other departments in their perceptions of 
the relative importance of a wide variety of admission criteria^ 
They simply did not see the scores as contributing added useful 
Information to their deliberations. Further study of differences 
between admission deliberations with and urlthout the benefit of GRE 
test scores weuld help us to understand the differing perceptions 
of the usefulness of these scores. 
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GRK Test RtuiulrementH in 1981 by Hl^;htst Dup.ret' Dfferod 

(in person it?) 



Test and Program 
General Test 



Require Reccnnnicnd 



Require or 
Recoinniend 
for 
Certain 
Pr<?f,ratn5; 



Dii Nut 
Require* or 
KecoTnmend 



Master's (N=7185)^ 


46,7 


9.5 


9.0 


13.4 


Doctorate (N-5491) 


63.1 


12.3 


12.3 


4 . 3 


Other (N=400) 


47.5 


8.8 


8.5 


16.3 


Blank (N=108) 


33.3 


15.7 


1.9 


25.9 


Subject Test 










Master's (N=73 35) 


10.9 


10.2 


5.8 




Doctorate (N=5491) 


23.8 


20.6 


12.5 


12.2 


Other (N=400) 


12,0 


S.O 


6.8 


26. 3 


Blank (N=108) 


6.5 


9.3 


1.9 


43.5 



a 



In this and all subHcquent tables, N refers to number of jjroj^raniH. 
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Table 2 



Percenta.i'.e iif Frourams That Hither Required or Recwmiendi'd the 

tJencral Test In 19B1, by Discipline 



Discipline 



Mean 



Range 



Hi^h 



Low 



Biological Sciences 
(N»1287) 



81.8 



90.8 

(7.(n>logy) 



55. S 

( Knv5 ronmcntnl Studies ) 



Physical Sciences 



78.5 86.0 

(Biochemistry) 



60.7 

((U'neral Scienct! Technnlii};y) 



Humanities 
(N=1654) 



70.0 82.7 

(PhiluHophy) 



38.5 

(Humanities & Liberal Studies) 



Ap,rlcultiire 
(N=335) 



68.3 76.6 

(Plant Srit'Tnt) 



30.0 

(General .i)',ri»Mil ture) 



Mathematics 
CN-640) 



6H.3 71.5 

(StatjKtU-,s) 



67.2 

(Matheniati ck) 



Health SclfncLS 
(N"762) 



67.5 84. 0 

(Ha.'n'c Mi.'tl. St- f . ) 



46 ,4 
(('eruntolo,i',v) 



Home KconomifH 
(N«142) 



63.4 



Social Scicnct'.H 
(N=25H0) 



62.9 



83.0 



18.1 



Engineer in J', 
(N=3052) 



58.3 70.3 

(MiniTal Kn;!r . ) 



50.9 

(iU'iu-ra 1 l-^sii' i nin'riiiv.) 



Education 
(N«=298l ) 



52.6 66.2 

(Kduc. P;;vch,) 



47.7 



Fine /Applied Arts 
CN=761) 



52.0 



57.3 
(Music) 



46.6 
(rini' ArtK) 



^'o subfieldij. 
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Tabic 3 



rercentajte of l'rDj:rams Biat Either Required or RtH-ommended a 
URK Subject Test in 1981, by Discipline 



Discipline 


Mean 


HTj-h" 


Low 


Physical Sciences 


59.9 


71.9 

\i7 1 i^u iieijixb try / 


25.0 

(titmeral Science 6. Technology) 


BiolD>?ical Sciences 


58,3 


78.0 


21 .0 

U-nvxrtmffit'ntiil SLuulic's) 


Mathematics 

\ AV^ W *T W / 


39.8 


44.9 


32. H 

(Cv^mputcr h InJfirmation Science 


Humanities 


36. K 


60, 7 

vrsuiTiant c t-»*ini^, ii4i*eh ^ 


8.8 
tKel ijaun) 


Engincerlni: 

\ *• W / 


33.6 


48.2 

V < n t J I ni' I » / 


30.4 

( i nd VIS t X i 1 Mati a enuMi t Kn r # ) 


AKrlcii] turf 
CN=335) 


28.4 


33.9 

(Atiinial Sriencv) 


5.6 

(^iMieral t^)\r\ \ lure) 


Social Scitnt."os 
(N==2580) 


24.9 


48.6 

(Econoinjcs) 


2 . 2 

(Sni'ia ] W<>rk) 


He.ilth Sfit-nff.s 
(N-762) 


19.5 


39. 1 

(B.ij;i<- Mi-dical Sc i . ) 


0.0 


Fine /App ] i t-'d Ar i s 


16.7 


32.5 


(Kim* Arts) 


Kdut-ation 
(N«2981) 


14.3 


23.6 

Cl"auf. IVivr);.) 


(riiv.sjc.j i } Jur. I. Ki'ere*jl ion) 


Home Econmiiii's 


12.6 


a 





(N-=3 42) 



^No sub fields. 
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I'orcfntnj'.t^ i>l iVn'ti^rai i'rin'.ramK Iliat Required or Kt?i!i Mnfnii'ndi.ul thi' 
CUE (itiiiorai lesL in 1981, by Kt]nit,it itm.il iHiallty K,»tiiV|v'' 



Rating 



T)ist lni;uiHluHi 
Stronp, 

Adequate 



All 



7;^ 



BloJin'.icaJ 



(N- 5491) (N--7A2) 



100 

92 

y6 

87 



Ihinumities 

90 

H7 
80 
91 



I'hVHlral 

7'i 
HO 
h2 



Engineer in>; 

64 
81 
70 
56 
60 



Si.irinl 
SclcnccB 
(N-882) 

94 
91 
96 
92 
7i 



' ki;put..jl. lona I c^xialitv r.itin.v.s takfu 3 rt'sn Ki.'ost^ iS AJiUt-rst'n (.19/0), katini'.s data 
vvrv net availab.it> loi 6 ot the 11 t ji-lds inrliuku? in TablcK ^' and 3, 



Table 5 



Percentage of Graduate Programs That Required or Recommended 
GRE Scores in 1972 and 1981, by Highest Degrea and Discipline 



Program 



Highest Degree : 
Master's 
Doctorate 



rtenaral 



1972 1981 Change 

62.1 56.2 --5.9 
67.6 75,/» +7,8 



_ Subject _ 

1972 1981 Chanpc 



31.0 2,K1 



46. y 



■9.9 



Pi s cjp l ine ; 
Agriculture 
Biological Sciences 
Health Sciences 
Home Economics 
Fine /Applied Arts 
HimanitieK 
Phy s i c a 1 S c 1 e n s 
Mathematics 
Engineering; 
Social Science?^ 
Education 

Total 



54. 


1 


68.3 


4-14.2 


70. 


1 


81 .8 


+11.7 




a 


67,5 






li 


63.4 




54. 


H 


52.0 


-2.8 


63. 


5 


70.0 


•f6.5 


68. 


4 


78.5 


+ 10.1 


62. 


0 


68.3 


+6.3 


51. 


5 


58 . 3 


+6.8 


72. 


3 


62.9 




57. 


2 


52.6 


-4,6 


64. 


5 


64.1 


-0.4 



26.6 


;.'S.4 


+1,8 


48.5 


58.3 


+9.8 


.1 


19.5 




n 


12.6 




20,2 


16. 7 


-3.5 


38.8 


36.8 


-2.0 


55.5 


59.9 


+4 . ■'* 


44.6 


39.8 


— 4,8 


3B.5 


35.6 


-2.i) 


41.3 


24 . 9 


-16.4 


19.0 


14.5 


-4.5 


38. 7 


W. 7 


-K.O 



Not listed as major field area in 1972 Graduate Pro^ ra?iis and A dmissions Manual . 
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Table 6 



Sample Returning Completed Questionnaires 



Master's Programs 



Number Responding 



GRE Required 
for All 



Size: Small 



25 



l arge 



31 



Recommended 
for All 



11) 



Required or 

He commended for Some 



12 



Neither Required 
Nor Recommended 



23 



20 



Doctoral Programs 



GRE Required 
for All 



50 



45 



Recommended 
for All 



18 



12 



Required or 
Recoimnended for some 



12 



15 



Neither Required 
Nor Recommended 



19 



18 



Note . Total number of usable questlonncires was 333. Number 
shown in above table is 325 becr.use some respondents 
omitted information on their GRE policy or highest 
degree* 
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Table 7 

Responses to Mailing by Discipline 



Returned 
Discipline and Used 


Claimed 
Returned ; 
Not Received 


Requested 
Replacement; 
Not Received 


Refimed to 
Participate 


iRnorcu 
Foll(Wup 


Total 
Mfiiled 


Chemistry 32% 


10% 


2% 


5Z 


312: 


84 


Econcanics A8% 


3% 


H% 


10% 


31% 


67 


Fiiglish 63% 


4% 


6% 


3% 


25% 


73 


Mathematics 


b% 


5% 


10% 


33% 


83 


Computer Science 57% 


5% 




3% 


23% 


74 


Miisic 54% 


h% 


8% 


5% 


27% 


79 


Psychol <^y 5<)% 


8% 


8% 


33; 


31% 


72 


Fluent ion 60% 


8% 


1% 


2% 


29% 


84 


Totnl 54% 


6% 


6% 


52 


29% 




N: 353 


39 


37 


31 


176 


616 
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•nahle 8 

H»an Importance Ratings for Each AMssian Qrlterlon 
for I^partwnts Rpqiilrtng (SE and Ttwse Ni^ither Requirii^ Nor !tec<inimdir« (SR 

Mesan 

IinporLarKe 
Rating: 



for l*)t 
All fteqM 
(n=151) (n^) 




Adinii?slr»i CUteria (listed in Itau !ia» thm^h 5u)« 


3.9 


3.8 


c. 


Urfedi^tHTi^iiatie ffradt^roi tit awr^acp in ituiiryr fii^ld 

^r^"* fS****^*- K^v^ < x^^v JLI I ItMs |%yL ft j&iri.X.ii 


3,8 


3.1 






3.7 


3.6 


b. 




3,6 


1.4 


,1 ■ 


v^i«v^».cft<4 \/'i^/v i«>..%^icr/ ivTii. V¥^Js ijcl* rH. tr 


3.6 


1.4 






3.6 


3.6 






3.5 


3.3 


d. 




3.0 


2.8 


i. 


fidiicatlcsnal or career aHnirat iorm of ^ifM^llp^nr 


3.0 


2.7 


f . 




3.0 


2.6 




Applicant known by yoitr faculty 


2.9 


2.8 


r« 




2.9 


2.6 


a. 


Oiality of ijnderpradmte institution 


2.7 


2.5 


t. 


fVrsonal statement on applicaticMi fom 


2.7 


2.3 


s. 


Impn>s«ion made in personal interview 


2.6 


2.4 


11. 


Wbrk GX]ierJcnrp 


2.6 


1.3 


U 


CRK Qpneral (Aptititk*) Test malytiral sa>re 


2.5 


2.1 




Other ncffifaciilty rectanriencfatinns 


2.5 


1.6 




fSE fkibicK-t (Adv.inct?d) 1\^st score most appropriatt* to yo\tr pn^ram 


1.9 


1.9 


P' 


Other te.st scores 


1.9 


1.4 


n. 


CJ^K Sitf^ject (Advarrf?d) Test score rnost afpropriate to tht^ api)llcant's laxferRraduate mat 


1.6 


1.4 




Pttrticiilar sd>scores on thL> appropriate GSF Sid^Ject (Advmx^Kl) Ttst 



?*)te. Criteria ratprf on scalp fnm ) (not tsMxl) to 5 (extremely tipDrtant). 
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Table 9 

Mays of Using GH£ Scores in Admission Decisions 

(Listed in Order of Pfercentage Endorseraent , Requiring Depa^tlnen^s) 

Policy on 
GRE Kequirement 



Reconuonsnded or 
Required or 
Recoramended for 
Required Sons Applicants 



Ifow GRK Scores Used 



291 



4fc% 



27? 



17% 



10% 



203; 



10% 



b% 



0% 



2% 



When the applicant's other credentials 
are strong, test scores are unimportant. 
For applicants with weaker credentials, 
the test scores are expected to 
compensate. 

Minimum cutoff scores are used, and 
applicants scoring below a specified 
score are not admitted* 

GRE scores a^e used in different ways 
for different applicants in a process 
that Is intuitive and "clinical" in 
nature. 

GRE scores are used to categorize 
applicants (e.g., "probable," 
"possible," "unlikely") tefore examining 
other information. 

GRE scores are used for purposes other 
than admissions, but not for admissions 
decisions themselves. 

Points are assigned to each applicant's 
test scores and other credentials on a 
rational, not statistical, basis. The 
points are summed, and the applicants 
with the highest sums are offered 
admission. 

Prediction formulas, based on test 
scores and other credentials of previous 
applicant groups, are used for selecting 
among new applicants for admission. 



99% 



100% 



Totals 
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Figure i 



Importance Ratings: Departments Requiring GRE Versus 
Those ffeither Squiring Nor Recommending GRE 
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GRE NEITHER REQUIRED NOR RECOMMENDED 




Appendix A 



GRADUATE 

RECX)RD 

EXAMINAnONS 



QRADUATE ADMISSIONS PRACTICES QUESTIONNAIRE 



To the Respondent: 

To help improve our understanding of the graduate admissions process 
and the role of the Graduate Record Examinations in that process, we 
hope you will take a few minutes to answer this questionnaire. 

If you have one general admission procedure that applies throughout 
your department, please describe that procedure in completing the 
questionnaire. If you have different admission procedures for different 
programs within the department, you may choose one program and 
describe the procedure used for that particular specialty area. 

The Graduate Record Examinations Board is sponsoring this nationwide 
survey as part of its continuing effort to gather and report important 
information about the graduate education community. The results of the 
survey will not identify individual institutions or departments, but will 
provide summaries of practices by disciplines. The final report will be 
made available through the GRE Board Research Report series. 

Thank you for your cooperation. 

If you have any questions about the questionnaire or the study, please 
contact: 



Philip K. Oltman, Ph.D. 
Project Director 

Division of Measurement Research and Services. 16-R 
Educational Testing Service 
Princeton, New Jersey 08641 
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Youf Name, 
institution . 



Department 



Faculty Rank: ICheck one) 
1 Full Professor 

2 Associate Professor 
3 Assistant Professor 
4 Other 

1. Does your department use the same admissions procedure for yll applicants or different 
procedures for one or more specialty areas? {Check one) 

1 Same procedure for all applicants 

2 Separate procedures for specialty areas 



2. Ctieck one of the alternatives below to indicate whether this questionnaire is being com- 
pleted with reference to: 

1 A common departmental admissions procedure 

2 A procedure for a specialty area within the department 

(Identify specialty 



Note: For the remainder of this questionnaire, answer each question with reference to the 
alternative selected in Question 2 (either a common departmental procedure or the procedure 
used in a particular specialty). 

3. Check the highest degree offered by the department or program whose procedure you are 
describing. 

1 Master^s 

2 Doctorate 

3 Other (Specify , 



ERIC 



4* Check the one statement that best describes your admissions policy for degree candidates 
in the department or program you are describing. 

1 Essentially •'open door** 

2 Somewhat competitive (usual standards for undergraduate grades and test 
scores waived in some cases) 

3 Moderately competitive; strong credentials required 
4 Very competitive: some strong candidates rejected 

5 Extremely competitive: only exceptional candidates accepted 



5. Rale the criteria befow in terms of their general Impoftartce for dtcisions nboui udmission 
to youf department or specialty program. (Circle one number for each statement.) 

Extremely Important 
Very Important ^ 
Moderately lm|imiant 
Not very Important 
Not used 



a. 



Quality of undergraduate institution 



t 



Undergraduate grade-point average in junior and 
senior years 



c. Undergraduate grade-point average in ma)or field. 

d. Undergraduate grade-point average overall 



Undergraduate major related to intended field of 
graduate study 



Recommendation letters from faculty not known 
by memt^ers of your department. , , 



g. Recommendation letters from faculty known by 
members of your department 



h. Other nonfacuity recommendations 

i. Educational or career aspirations of applicant . . . 

j. GRE General tAptitude) Test verba! score 

K. GRE General (Aptitude) Test quantitative score. , . . 

I GRE General lAptitude) Test analytical score . . 

m. GRE Subject (Advanced) Test score most appropri 
ate to your program 

n. GRE Subject (Advanced) Test score most appropri- 
ate to the applicant's undergraduate major 

o Particular $ubscores on the appropriate GRE 
Subject (Advanced) Test 



p. Other test scores (Specify „ „ 

q. Applicant known by your faculty 

r, Other academic achievements (papers, proiects) 

s. Impression made in personal interview 

t. Personal statement on application form 

u. Work experience 



1 

2 

2 
2 
2 

2 

2 

2 
2 
2 
2 
2 
2 

2 

2 

2 

2 
2 
2 
2 
2 
2 



3 

3 
3 

3 

3 

3 
3 
3 
3 
3 
3 

3 

3 

3 
3 
3 
3 
3 
3 
3 



4 
4 
4 



4 
4 
4 
4 
4 
4 



4 
4 
4 
4 
4 
4 
4 



5 
5 
5 

5 

5 

5 
5 
5 
5 
5 
5 

5 

5 

5 
5 
5 
5 
5 
5 
5 



V. Other criteria (Specify) 




6. Check the box beside any subgroup listed below if ihe relative importance of the crttona 
listed in Question 5 is different for that gfoup. {U you check any box. explain briefly below ) 
Foreign applicants 
Ethnic minorities 
Older applicants 
Wotnen 

Handicapped applicants 



7. Check the one statement that most closely approximates the pohcy of tho program or depart- 
ment regarding GRE General (Aptitude^ Test scores/ 

1 Required for aif degree applicants 

2 Recommended for ali degree applicants 

3 Required or recommended for soma degree applicants 

4 Not required or recommended for any degree applicants 

8. Check the one siaiemm that most closely approximates the policy of the department or 
program regarding GRE Subject (Advanced) Test scores 

1 Required for all degree applicants 

2 Recommended for ali degree applicants 

3 Required or recommended for some degree applicants 

4 Not required or recommended for any degree applicants 

9. Does the department, program, or institution have a format policy regardmg admission deci 
sions for handicapped students? 

1 Yes 

2 No 

ff yes, explain and/or include a copy of tht ^. .iicy statement. 
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10. If the department or program does not require or recommend either GRE General (Aptitude) 
Of Subject {Advanced) Test scores, skip to Question 16. H either GRE General (Aptitude) or 
Subject (Advanced) Test scores are required or recommended for some but not ell appli- 
cants, please oxplam the conditions under v^hich these scores are or are not required or 
recommended. 



11. If the admissions committee receives GRE scores tor a handicapped applicant wtlh a state^ 
ment indicating that the test was administered under special conditions due to the handi- 
cap, are those scores interpreted differently? 

1 Yes (Explain below) 



2 No 




1Z Check the box beside the one statement below that most closely approximates the way the 
department or program uses GRE scores in admissions decisiofis 

1 GRE scores are used for purposes olher than ^idmissjon?;, but not for admissions 
decisions themselves. 

2 Minimum cutoff scores are used, and appiicants scoring below a specified 
score are not admitted 

3 GRE scores are used to categorize applicants <e.fi . "probable/* "possible;* 
•^unfikely"} before examining other information. 

4 When the applicant's other credentials are strong, test scores are 
unimportant. For applicants with weaker credentials, the test scores 
are expected to compensate. 

5 Prediction formulas, based on te^^t scores and other credentials 
of previous applicant groups, are used for selecting among new 
applicants for admission, 

6 Pomls are assigned to each applicant's test scores and 
other credentials on a rational, not statistical basis. The 
pomts are summed, and the applicants with the highest 
sums are offered admission. 

7 GRE scores are used in different ways for different 
applicants m a process that is intuitive and ^ clmicar* 
in nature. 

Comments . 



13. The phrases below describe ways that a department or program might use GRE test scores 
for purposes othtf than admissions. Chec^< as many as apply to your department or program 

GRE General GRE Subject 
(Aptitude^ Test (Advanced) Teist 

Academic advising 

Awarding assislantships and fellowships 

Placement of students in review courses 

As comprehensive examinations or some other 
requirement for graduation 

Other ^Specify) _ 



IS 




14. The Graduate Record Examinations Board has established gutdehnes lor the use of GRE 
scores. How does the deparlmer^t or program use these guidelines'^ {Check one statement^ 

1 We do not use the guidelines. 

2 We are tamUiar wuh the guidelines, but do not incorporate them into our 
admissions practices. 

3 The guidelines are foiiowed in our admissions pfi»ctices. 



15, !f you would oe willing to piuticipate m a brief tole- j^" ] ^ "j j^'],-^ 1 [ "j ]^\^ \ L J [ ] | 1 
phone interview concerning your admissons prac- ^ ^ 1 — , j — i 

tices. pfease enter your telephone numt>er at right. extension L J I . J L J I. j 



16. The following question should be ancv.vred by respondents whose department or program 
does not require or recommend GRE test scores for admission 

How important is each of the lisied reasons for your not requiring or recommending GRE 
test scores for admission? {Circle one number for each reason.) 

Very ImpciftarH -^ 

Unlmpoflant-^ 

a. GRE test scores do not predict performance in our program. ...... 

b. GRE tests pose special difficulties for the handicapped 

c. GRE test scores do not predict equally well for certain s*»b' 
groups {e,g.. minorities, women) 



d. GRE test scores are not necessary: the other information we 
obtain IS sufficient to make accurate decisions 



e We have an open door policy. 



f. The GRE tests seem to penalize the better, more croativo stu 
dents in our discipline, 

g. The content of the Subject {Advanced) Test is inappropriate 
for our discipline 

h. Requiring or recommending GRE scores would simply add more 
paperwork to an already complicated process 



1 

2 
2 



2 
2 

2 

2 

2 



3 
3 



i. Other reasons, if any:. 



Thank you for your hetp. Please return the questionnaire in the enclosed preaddress^ envelope. 



(^lestion 12, CoiwnentH On Kaported Policy on Use of GRE Scores in 

Aa^isslons 

(Reeordetl veibatlm and sorted by GRE General Test Score requirement 
(from Question 7) and by stated policy for use of GRE scores 
(froffi Question 12). 



The following coraments were from departments requiring GRE General 
lest scores; they did not respond to any of the alternatives in 
^Juestion 12: 

GRK scores are integral parts of application, and 
selection process is intuitive rather than quantitative. 

tiption 2 is, I think, the closest but not entirely the 
case. And this is an area we are having sorae real 
concern with right now. We say we require 900+ GRE 
Verbal + (^lantitatl ve. We hold strictly to the 
presentation of scores but not to our "cutoff." Very 
frequently, a program area will request to admit a 
student with less than that isinljnuiB, presenting other 
evidence (grades, accompli shn«nts , current position, and 
so forth). So many students are admitted with less than 
minimum scores that some of us are concerned that the 
requirement for this minimum, which seems pretty low to 
begin with. Is serving no good purpose. But we don't 
know what to do. We have surveyed, informally, many 
other comparable universities for what they do and have 
not found any easy answers. 

None above applies. Taking the GRE is a graduate school 
requirement, but no cutoff has been set for M.A. 
students. Doctoral students must score 800 on combined V 
and Q. 

Tfie following comments were from departments requiring GRE General 
Test scores and endorsing Opti on 1 on ^estion \2i "GRB scores are 
used for purposes other than admissioi.s, but not for admissions 
decisions themselves." 

The university has mlnumum scores which are 
automatically rejected. All others are accept<»d to 
the graduate school and referred to the department for 
acceptance in the program. 

Hie applicant must have the scores (Aptitude) but the 
results are rarely usph. 

The following comments were from departments requiring GRE General 
Test scores and endorsing Option 2 on Question 12: "Minimum cutoff 
scores are used, and applicants scoring below a specified score are not 
admitted. " 



For unconditional admission to our M.A. program, a 
student Is required to have scored a total equal to or 
exceeding 1150 on the verbal and quantitative sections 
of the GKE General Examination. Few exceptions have 
been made to this qualification and then only if the 
student has scored close to the 1150 mlnliaum total. 
Perhaps two students have been admitted to our M.A. 
program under these cl rcumstmces during the past 8-10 
years (out of approximately 35-40 students admitted). 

We have a minimum cutoff on Ceneral SAT (sic J of 1000. 
An occasional exception is made when an applicant is 
considered under alternative criteria and presents 
strong evidence of potential to do graduate study and 
research. 

Combined V and Q of 1200 with minimum of 500 In each 
required for admission. Applicants between 1060 and 
1199 can admitted by action of Graduate Advisory 
Commi ttee. 

Combined «KK scores of 1150 for Verbal, Analytical, and 
Quantitative minimum for admission to our M.S. program. 
ORE score of 1250 minimum score fur consideration of a 
teaching assistantshlp. 

We are allowed a 10 percent variance on the minimum 
score requirement. 

Minimum cutoff depends somewhat on graduate point 
average. 

Essentially 2 18 the policy with exceptions made 
^or minorities, and so on. 

nie graduate school uses a uniform cutoff. The 
department ust?s the ORE to help evaluate applicants wJrh 
less undergraduate work In the field. 

Interviews are held for all who meet cutoff scores. 

Number 6 is also true, but GRK scores are nwre imi>ortant 
as a cutoff than In the sense of 6. 

2, unless extenuating circumstances. 

We really use ORK's. grade-point averages, 

and recommendations together with relatively equal 

weight . 

Some exceptions are iLade it undergraduate academic 
record or other evidence warrants. 



If other factors (such as grades and letters) 

are considerably better than teat scores , these are 

sometimes given priority. 

Waiver of C&E close to minlmuffl is possible if student's 
other application materials (especially high overall 
GPA) are quite strong* 

In addition to item 2, we also use procedures listed 
under iteoss 6 and 7» 

Our mlnimums are fairly low, however**-then i« use 
other criteria* 

The following comments were froiQ departments requiring GRE General 
Test scores and endorsing Option 3 on Question 12: "GRE scores are 
used to categorize applicants (e.g., •probable/ 'possible, 
'unlikely') before examining other Information." 

Categories also Include: fellof^hlp candidate vs. 
simply admission. 

GRE scores are used as cutoff for consideration for 
our plushest Woodruff scholarships. (These are 
administered by a faculty coomiittee on %^ich are 
scientists who have more faith in numbers thsn we do.) 

GRE scores can serve as the basis for rejection if other 
criteria are not consistently high. 

3, and to some degree, 7* 

We tend to look at GRE scores first. Very low 

scores — less than 1000 total on verbal ^ 

quantitative — tend 90 percent of the time to eliminate a 

candidate. High scores — 1400 total — makes admission 

very likely. But we do examine other Information. 

GRE scores are important In fellowship nominations 
beciuse fellowships are awarded by the Graduate School 
and not by the department. Oar nominees are in 
competition with applicants from other disciplines. T\\e 
GRE scores constitute the only consistent basis of 
comparison. 

The following comments were from departments requiring GRE General Test 
scores and endorsing Option 4 on Question 12: "When the applicant's 
other credentials are strong^ test scores are unimportant. For 
applicants with weaker credent ials» the test scores are expected 
to compensate.** 

Not unimiK>rCant 9 but less Important. 

The university requires GRE scores for admission, but 
these scores are rarely used in our division. 

4 i 



4(1 



GRE (Advanced) test scores are being used in a manner 
that is similar to 2 above. 4 applies to GRE aptitude 
test . 

Relatively unimportant would l» wjre nearly correct. 
Scores always part of our consideration. 

If GRE verbal is low, student is asked to retake GRE; if 
scores are still low yet undergraduate credentials 
and department teats are OK, student oay take 10 
seiaester hours on probationary basis* 

Applicants with low scores are unlikely to be accepted 
even with strong credentials. 

Applicants whose Aptitude tests total below 900 (verbal 
+ math) are generally not admitted. 

GRE scores are more Important for financial aid 
decisions, but still are one of three major criteria, 
along with grades and recommendations, for admission. 

Although we are a fairly quantitative field (computer 
science) we have found through th»» years that verbal 
aptitude is a more likely predictor of success than 
quantitative aptitude. .**chlevenient tests have not be a 
very good predictor for us. 

No department requiring GRE General Test scores endorsed Cation 5 on 
QueHtion 12, which dealt with prediction formulas. 

The following comments were from departments requiring GRE General 
Test scores and endorsing Option 6 on Question 12; "Points are 
assigned to each applicant's test scores and other credentials on a 
rational, not starlstlcal, basis. The points are summed, and the 
applicants with the highest suras are offered admission." 

We are actually a combination of 2, 3, 5, 6, and 7. 
Only 1 and 4 are really inapplicable to our process. 

Tlie formal procedure is "clinical" but conanittee 
members* behavior has converged on an approximation 
of b. 

We do both 2 and 6 above. We use 500 as a cutoff and 
for applicants for financial aid (Teaching 
Asslstantships) , we figure the GRE score into a point 
total that incorporates GPA, letters, writing samples, 
and GRE. 

l^e following coiaments were from departments requiring GRE General 
Test scores and endorsing Option 7 on Question 12: "GRE scores are 
used in different ways for different applicants in a process that is 
intuitive and ^clinical' in nature." 



We have both minimum standards (2) and as in 7 do apply^ 
on occasion^ *'lntuitiv^, rlinical" ant^lyslsa 

Point 4 would also apply except that an otherwise strong 
candidate might not be adnaitted if the GRE scores are 
quite v^ak* 

A very high or very low GRE score carries, respectively, 
a great deal of positive or negative weight* Any other 
score tends to carry little weight by itself and the 
other criteria become very important* 

Students whose catE (V,Q) are below 1,000 may go through 
an appeals process • Credentials, personal interview, 
documents all are important in this instance. 

We have a cutoff but students may be waived in, 
especially foreign students who tiave done poorly on the 
verbal portion* 

None of the above fit* There are obviously some scores 
so low that we won*t take the candidate with those 
scores* We tend to ^o^m an Impression using scores and 
info of diverse types* 

In general, WE scores— except far foreign students — ^are 
used ri tuallstically rather th n for screening* 

Actually, 3, 4, and 7 all apply* 

While so.ne "cooipensation" across criteria is possihlt?, 
it would not be correct to call test scores 
"unimportant" at any time. Very low GRE with "rave** 
letters is suspicious. Letters must speak to reason for 
low GRE (or low g:\ides for that matter)* 

The following comment is from a department recommending GRE General 
Tent scores but not endordiing any of the alternatives in Question 12* 

We do not use the scores. 

The tol lowing comment is from a department recommending fiRK General 
Test scores and endorsing Option 1 on Question 12: '*GRK scores are 
used for purposes other than adnilssions^ but not for admissions 
decisions themselves." 

GRE scores on Advanced Test required for admission 
to candidacy but not required for admission. 

There were no departments recommending GRE General Test scores that 
endorsed Option 2 ("minimum cutoff") or Option 3 ( "categorize 
applicants'*) on (^lestion 12* 



The following conments were from departments reronnnendlng GRE General 
Test scores and endoroing Option 4 on Question 12: "When the 
applicant's other credentials are strong, test scores are unimportant. 
For applicants with weaker credentials, the test scores are expected 
to compensate." 

We have not found test scores to necessarily identify 
successful students. 

Not that test scores are "unimportant," but we may 
minlolze their importance and admit the student under 
"provisional" status. The scores are "sufficient" but 
not always "necessary" to admit a student. 

GRE scores are essential for foreign applicants. They 
are likewise important for applicants from less 
well-known Institutions. 

GRE*s particularly reconnsended for foreign students 
and students from unkno>»n universities or universities 
with questionable standards. 

There were no departments recommending GRE General Test scores that 
endorsed Option 5 ("prediction formulas") or Option 6 ("points 
assigned") on Question 12. 

The following comments were from departments recommending GRE General 
Test scores and endorsing Option 7 on Question 12: "GRE scores 
are used in different ways for different applicants in a process 
that Is intuitive and »cllnlcal» in nature." 

Unfortunately, in many cases decisions have to be made 
before GRE scores are available. 

GRE or MAT used for admissions decisions. 

For foreign applicants, the verbal score, and, to a 
lesser degree, the analytical scores, provide little 
information. With the number (about 200) of our foreign 
applicants two or three times that of domestic students, 
1 would appreciate GRE scores designed for foreign 
students that would test a functional knowledge of 
English and the ability to answer analytical questions 
written with the use of a basic English vocabulary. 
This could be used to compare foreign students with each 
other. 

The following comment was from a department requiring or recommending 
GRE General Test scores for some applicants but not endorsing any of 
the alternatives on Question 12. 



Recommended for "weak" students. 



The follovlng coimi^nts i#ere from departments requiring or recommending 
CK& General Test scores for some appllcaats and endorsing Option 1 on 
Question 12: ''GRfi scores are used for purposes other than admissions^ 
but not for admissions decisions themselves 

HmAm and H»Sd« students must complete either the (%B 
General Aptitude or MAT tefore completion of the degree 
(a college policy^ not a departmental or program 
requirement)* The GRE General Aptitude and Subject Test 
in Literature Is recoomended to students (usually M»A» 
candidates) who Intend to pursue further graduate work, 
especially the Ph.D^ In English. 

Except that scores are used for admission if GPA Is less 
than 

The following coimnent was from a department requiring or recommending 
(»S General Test scores for so^ applicants and endorsing Option 2 on 
Question 12: ^'Minimum cutoff scores are usedt and applicants scoring 
below a specified score are not admitted." 

2, but student can appeal to Graduate Committee for 
special consideration* 

There were no departments requiring or recommending CStR General 
Test scores for some applicants that endorsed Option 3 (''categorize 
applicants**) on Question 12 

The following comronts were from departments requiring or reconmiendlng 
GRE General Test scores for some applicants and endorsing Option 4 on 
(^estion 12: ''When the applicant's other credentials are strongs 
test scores are unimportant. For applicants with weaker credentials, 
the teat scores are expected to compensate." 

Minimum cutoff scores are applied to foreign applicants* 

Test scores are required if 1) undergraduate GPA is less 
than 2.6 on a 4-*point scale or 2) undergraduate degree 
ms granted by a nonaccredited institution or a 
university outside the U»S» or 3) B.A. precedes 
application date by more than 6 years unless GPA is 3.0 
or above* 

GRE scores are use chiefly: 1) i^en deciding whether to 
accept a student who is marginal (in their academic 
record); 2) selecting graduate assistants » i« will 
probably select the applicant with a higher GRE score » 
If their records are otherwise same* 

The following comment was from a departiMnt requiring or recoimBending 
GRE General TSest scores for soto applicants and endorsing Cation 5 on 
Question 12: "Prediction formulas » based on test scores and other 
credentials of previous applicant groups, are used for selecting 
among new applicants for admission.'* 



Difficult question to answer. We see a verbal score 
above 70 percent as enhancing an application. One lower 
than 25 percent eliminates the candidate from 
consideration. Previous course work, grades » letters 
from those whose judgii^nts we trust » and reputations of 
schools they come from all figure In our evaluations. 

There were no departments requiring or recomoending GRE Gteneral 

Test scores that endorsed Option 6 ('points assigned**) on Question 12. 

The following comment was from a department requiring or recommending 
GRE General Test scores for 8ob» applicants and endorsing Option 7 on 
(^lestlon 12: "GRE scores are used in different ways for different 
applicants in a process that is intuitive and 'clinical' in nature." 

GRE's are a factor only when they widely depart from the 
average. A very high score will help a student being 
considered for an award, or who has low grades. A very 
low score will give us pause. 

The following comment was from a department neither requiring nor 
reconmiending GRE General Test scores that did not endorse any of the 
alternatives in Question 12. 

We consider GRE scores along vith the total package 
of credentials. Perhaps 4 is the most appropriate 
answer. 

The following comment was from a department neither requiring nor 
recommending GRE General Test scores and endorsing Option 1 on 
(^estlon 12: "GRE scores are used for purposes other than admissions, 
but not for admissions decisions themselves." 

GRE scores in chemistry are used in making derisions 
about degree candidacy. 

The following comments were from departments neither requiring nor 
re^roimnendlng GRE General Test scores and endorsing Option 2 on 
(>iestion 12: "Minimum cutoff scores are used, and applicants scoring 
below a specified score are not admitted." 

Students with relatively low scores are considered 
separately and, if indications of likely success in 
graduate study are found in other materials submitted, 
these students art*, admitted. 

Occasionally, students are admitted on the basis of high 
grade-point averages but without having yet taken the 
QtE, Such students first take the GRE and surpass the 
cutoff score during the first year of graduate study. 

However, decisions and criteria can be appealed on the 
basis of contraindlcating performance evidence. 



The following cotanent was froni a department neither requiring nor 
recomfl»9nding C&E General Test scores and endorsing Option 3 on 
Question 12: •*GRK scores are used to categorize applicants (e.g*, 
'probable,' 'possible,' 'unlikely') before examining other 
information*" 

Advanced music test is taken together with oral 
exam to determine acceptance, acceptance with 
qualifications, or rejection* 

The following consaent was froro a department neither requiring nor 
recommending GRE General Test scores and endorsing Option 4 on 
Question 12: "When the applicant's other credentials are strongs 
test scores are unitsportant . For applicants %#ith weaker credentials, 
the test scores are expected to compensate. 

Tliough we don't require, certainly strong scores 
offered by a student with otherwise weak credentials 
are important* 

There were no departments neither requiring nor recommending 
GRE General Test scores that endorsed Option 5 ("prediction 
formulas") or t^tion 7 {"Intuitive process") on Question 12* 

The following cosKsent was from a department neither requiring nor 
recommending GRE General Test scores and endorsing Option 6 on 
Question 12: "Points are assigned to each applicant's test scores 
and other credentials on a rational, not statistical, basis» The 
points are suimned, and the applicants with the highest suras are 
offered admission*" 

The primary GRE test score used is the score on the 
Subject Test and this score is used to help award 
financial aid* 
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Question 161 responses: 

Personally I would like to sjce the CRK used, as the TOEFL, 
for foreign applicants applying from abroad from institutions 
we do not know much about. 

In the past, the applicant's musical potential art a performer 
wan the most important criterion that dutermned admission. 
Tills may change in the future. 

Our degree is really for teacaers of iij^JliiHh who are already 
certified and (usually) employed as secondary instructors 
in public or private schools, 

GKE test ttcures are not a requirement for admission to the 
University S^^'hool of (Iradu^ite Studies. 

Our Graduate progran; is snvili. Wo require only a Bachelor's 
degree in music with a 2,5 grade point average, 

llie long time frame involved to roiTisterin^ for the (^RK advanct^ 
of the test date and the long wait for the score report has 
loiced us to make decisions on other information, i.e., 
transcripts, recoinmendat iunn, scores or tape recordings, and 
other supportive data specifying profe.ssional experience. 

To amplify in the above: ability to do graduate level work 
and/ or research in mathematics has little relationship to .such 
test lakinj', abilities as speed and ability to strive visual- 
spatial problem.^, etc. 

One iiiu^t agree with th<-' preiiiiiseH of your questions (above) 
before ont? can annver in the termis you present,. Connequently, 
we cannot answer e,, f., and g» Perhaps that sort of inattention 
to logic is what nakes the CRH a poor predictor of performance 
for us. 

The GRE is a topic discussed at least once a year. Jn the next 
few months, 1 believe the advanced music i^ill be u.sed in the 
area of music history. 

We are a new departnt:nt and our policies are still developing;, 
I would like to pursue the use of GRE KcoroH since they would 
undoubtedly help our admissions process. 

Graduate policy tends to be open. We feel our screening battery 
can be more helpful in planning an individual program, Tliis 
battery plus the completion of 16 hours (A or B) determines 
if we will advance the person to candidacy* 
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Question 161 responses: (cont.) 

Since a»ny of our stiidents have been out of college for a 
few years after using GRE Advanced math we found that they 
(scores) were much poorer than the students should have been. 
Have not tried them In computer science. 

In the past — when taking the GRE was a University requirement — 
the Chemistry Department would receive scores as much ai' a year 
after the applicant entered our program. By then we had other 
criteria vipon i^lch to base Judgnents. 

We do not want to "salivate on signal" to high scores — not 
having them given, we hope, a much rounder — and deeper — 
evaluation. 

Many of our students make late decisions to continue in graduate 
school. Requiring the GRE — or any such test—for admission 
would unduly delay their applications and interfere with their 
chances of receiving assistantshlps. 

1 feel answers e. through h. are not appropriate to our program. 

Our graduate school does not require the GRE. We as a 
department would not require it only for our program in music. 

Either the Miller Analogies or the GRE is required. 

We are currently considering the use of GRE in the near future. 

To be honest, our MA program does not have sufficient numbers 
of applicants to warrant using the GRE. 

We accept scores on other tests — NTE and Miller's. 

We have an 'open door* policy, essentially. We monitor our 
accepted students by their imdergraduate record and performance 
in a core of courses including P-chem, Adv. Org, Anal, and 
Inorganic. Since our program is not full time, it is difficult 
to give exams like the GRE and have them be meaningful. 

Our entrance examination is designed to point out specific 
deficiencies in the students' preparation which must be 
corrected during graduate study. We want to scrutinize these 
examinations personally and have them on file for reference. 

If we do away with GRE, it probably will have to do with limited 
number of testing opportunities. 

c. we have a significant percentage of foreign students. 
d« our usual policy. Recently there has been a move to 

reconsider, possibly introducing GRE. 
g. true for the world music applicants. 



